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THE TEXTHBOCK AND THE REAL WORLD

Tha great danger today is of slogans, collec-
tive opinions, ready- made trends of thought.
We hare to be able to resist individually,
to criticize, to distinguish between what
15 proven and what is not, so we need pupils
whio bearn early to find out by themselves,
partly by their own spontaneous activity
and partly through material we set up for
them, .

Joan Plaget,

Have you ever dreamsd of finding the "ideal
textbook™? Finding the idenl textbook is a golden
dream that a 1ot of fareign language Leachers
nave as a possible key to solwe all the teaching
problems in the classroonm, The  market is cons-
rankly producing new testthooks which look wvery
attraclive aixi pranising becanse of their conltents,
illustrations, or the rationals behind them.
However, in spite of all the improvaments and
innevations of today's textbooks, most of them
still fail to mest same other essential regquire-
ments in arder to carry ouat the lanquage teaching
process, and o meach the teaching qoals sucoess-—
fully, We might find a textbook full of wvery
colorful illustrations, but the language sanmples
it provides are contrived or rrelevant to our
students' needs or interests, Similarly, we might
find a text with a very well sequenced set of
contents, but it happens that the exercises and
activities inchwded are mechanical or inappropriate
fo the feaching oblective.
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Pitfalls like these often cause the teacher
o Feel dissatisfied with the materials uased,
Experience tells us that regamiless of the authors'
efforts to develop sultable materials, it is very
difficult te Find a textbook meebing universal
standards of excellence in all aspects. A strong
reason for this 1s that texthooks are oriented
to genaral audiences rather than to particular
second  or  foreign language classos. Materials
developars are not able to foresoe a3ll individual
teachoers' and leamers'™ noeds, This leads us to
the concluslon that soch a thing as an ideal text-
book can nob exiskt, A textbook itself has demons—
trated to be simply a starting point that the tea-
char has to supplement or adapt to make it work
far his/her particular aundience and the specific
Srmvirorment .

ADAPTATION iz one of the most succassful tools
for improving the language teaching task and for
trying to approximate the Target every teacher
desires: to havwe at hand a set of materials with
the desirable characteristics for fulfilling the
neads of a particular foreign language class.

Adaptation is a technique that every teacher
has already had the opportunity to apply in one
way or another for different purposes; for instance,
by adiing necassacy examles which are not £ound
in the book, or simply by introducing a wvisual
aid, In thiz senge, it gan he said that every
teacher iz already an adapter of the materialg
he oaas, Even if we use] the "ideal text®, we
would have to be constantly adapting. This task
is a must for ewvery foreign language teacher who
wants to make the teaching learning process more
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motivating by providing morse ceal language within
a greater mumber of meaningful situations.

In dealing with materials adaptalion, it is
imuortant to menkion a basic principle that mate-
rials adapters call the principle of "congruence”,
which iz the final goal of effective adaptation,
This principle is the target that a gool rteacher
has to be constantly striving for, Horc we ans
concernad  with achieving comgrusncs between the
texthook and the real world, or "contestuslization”.
Thi=z i3 based on the idea that language =hould
carry 4 message that cowmnicates sanething to
gomebody . Therefore, whenewver we contextualize
a written piece of disoourse, we are seeking three
important aspects:

A} STRAJATICNAL REALISM, It implies the idea that
the scncond lanquage siould be presented o the
stidents through relevant ad realistic situabions
in which humn interacticon lakes place. Thias,
the place, the participants, amd the actions of
a specific lanquage situation should be comnaistent
with real-life experiances.

B} LINGIISTIC BREALTISM, It indicates the necessity
for the linguistic contant wused Tn any teaching
lagssen Bo be appropriate to the siftuation, 3o that
the utterances souwxl natural and express the things
that real people would say in a maal communication
exXchandgs,

C} REALTSTIC ORAI, TNTERPRETATTION, Tt deals with
the teacher's actual proounciation in the prasenta-
tion of the lesson. It refers to the type of real-
igtic pronanciatlon that demarnds the ase of languagse
incluiing all Ehe usual characteriskics of normal
and natural comminication {contractions, assimilations,
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reductions, eatc,) Since the application of this
aspact depends primarily on the use of the teacher's
languaga in the ¢lassroom, rather than on the scope
of the textbook itself, only the First two aspects
will be considered hersafter,

In order to illustrate how those aspects can
e achieved oy means of adaptation, I would like
ta present two dialogoes that contain very clear
pxanmlaes of  ineongrasnciss bebtwann bhe tewt and
the real world, Such types of incongroencies fra-
quently ampeanr in BESL/EFL materials.

SITUATTONAL FHFEALTSM, A camen daficiency is
the Tack of congruence hebween the situatrion and
the students' Iinterssts, Tt is not unknown to
anybady that the situation wsad to presant language
satples needs to be appropriately related to Lhe
atirlent group that is bto uge the material., Howevar,
it is perfactly possible to find dialogues lacking
thig important relationship, as the following:

~What did you do yesterday?

My farher and T wenkt Lo Che zoo.,

-Ch, that's nicel! Did you havwe a gooxd Eume?
~Yes, we saw a lot of interesting animals
and birds,

-Which animals Aid you 1ike best?

-The monleys and the lions. - They're fun to
watch,

-I like to watch them too., I think monkeys
are the funniest animals of all.

Thers is no doubt that the situation presented

ig more approcriate For children than for adults,

The setting iz definitely not attracktive as an

examale of an adult human experience, Zoing to
the zoo is ook an activity of general interest
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for adult students. o the contracy, 1t is an
unccrmmon,  and  thus, wounbelievable giltuation that
adult students would Eind hard o ldentify with,

In order to remedy this lack of contextuslization,
it is npecessary to rewrite tne dialoque to make
it appropriate te an adult lewvel, This is one
of the many available possibilities:

—-hat did you do last night?

-1 went ko daie with Jane,

-Oh, that sounds inferesting. Did vyou have
a gocd time?

-1t was great. We dancsd all night long.
~What kind of music did you dance most?
—CBreak and Salsa. They're exciting to dance.
~-Cartainly. I think we have the same likes.

The changes inclded obviously made the contexl
rore realistic, aml therefors, more suoitabhles for

the ai¥liance it is intended for,

LINGIISTIC REALISM. In the following conversa-

tion, ewmrples of lack of inguistic
realism will be ¢lsarly seen in the partlcipants’
interactions,

—Can Mrs. Dawson ocook?

=Yes, she can. She's a good cook,

—Can ghe make ples and cakees?

-Yes, she can, She can make wondartul pies
and cakes,

~Can she get breakfast in a huarry?

-Yes, she can, 3She can get it in ken minutes,
-Can she sleep late in the morning?

-No she can't, She has to geb up early.
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It is 7ot harmd to find in the abowe comversation
examples of uwmrealistic exchanges of information
in which lanquage use 18 nob represantabive of
the real world, It 15 unlikely to find real peoole
interacking in that way. Although the dialogue
i5 situvationally acceptable, as people often show
interast in finding about other people's abilities,
it is notbt linguistically realistie, Real neople
carry ouk interactions —ather than intercogabions,
as it 1s the case in the dbove conveosat ion.

In crder o make Che language more . congroent with
Lhe landguage in the real world, the following adap-
tabion can be mads:

—Can Mrs, Dawson cook well?

—Sure. 5She can make very deliciows dishes.

-Is she also good at bhaking?

-Ch, yves, 3She's very good at making pies
and cakes,

-Is sha a fast cook?

-Sho certainly is. 5he can get a good lunch
in half an houar,

Mo woerrler shae's a good cook.

It can be noticed how by avoiding mechanical, e
palifive questions, and illogically umrelated ex-
changes, a dialoque can be adapted:-to malke it sound
moce like an exchange belween real people in a
real cogmmnicative sebbing.

In short, it iz necessary for ewvery English
teacher to be always alert ko detech incongruencies
in gituwation and lanquage uss that might be presant
in the textbook s/he  teaches with, Tn addition,
a gool professional should always be willing to
go beyond the text by usihg adaptation as one of
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the mosk powerful sources of mmotivation and realiam,
whenover it 1S necessary.  As soon as we discover
owrr ability to adapt dialeques, readings, drills
mr exarcises to malke them congrmaent with tha real
world so that they meet our students' needs effec-
Eively, we will stop looking For the "ideal text-
book" |

Virginia Anqulo Al

S ME PRACTICAL SGGESTTONS POR THE TEAHTNG OF

LISTENING COMPREHENSTON

With the application of new methodologies
such as Total Physical Response and the Natural
Approach, the teaching of conprelension becores
worthy of better attention in the  lancguace class-
Troam, Curing the last few wyears, there has beean
a nobiceable change of atbitwude by language Leachers
toward the importance of emphasizing listening
and realing conprehension practice in the second/
foreign language curriculum, BMore English teachers
support the pecessity and significance of including
those btwo skills as main links of the language-
teaching process.

Particularly the recognition of listening
canprehansion as a separate skill is imdoubtedly
valid, if we take into consideration that learning
a lanquage involves the intedqration arkd manipulation
of many skills, amd specifically that listening
takes an acktive and essantial rols in the comminica-
tion process, From this point of view, there can
not be effective, appropriate production, if there
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